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                                                                                     Values in Physical Education


Linking the pieces of the Tetrad: Teaching Values in Physical Education
Abstract 

The discussion of values in physical education has great implications for teachers, researchers and policy makers.  To aid in providing information, this paper presents findings of a review of selected articles (N=40) related to the topic of values in physical education.  A “Tetrad of Values” designed by the author classifies selected works of the research into the categories of (a) physical education and curriculum, (b) responsibility, (c) character education and ethics and (d) social issues and awareness.  Articles relevant to the aforementioned categories are summarized within each section of the document. The final portion of the review calls attention to issues that physical educators must be aware of in the 21st century.
Keywords: Values, tetrad, curriculum, physical education, responsibility, multicultural education, character education, value orientations.
Introduction


 “Sport participation has been persistently promoted as a vehicle that transmits the social values of society” (Brady, 2004, p 35).  This fact holds special meaning for the processes of physical education despite the decline of resources for programs. In this era of illegal drug use by athletes, malicious activity and unsportsmanlike behavior, an examination of prevailing values in sport is warranted. Furthermore, since participation in sport begins in large part from physical education programs, it is necessary to examine themes related to values in physical education environments.  The purpose of this paper is to present current findings involving values and physical education utilizing the assistance of three electronic databases. 
This review will first be organized by a discussion of the research methods and criteria used to formulate this article. The “Tetrad of Values”, a model created by the author, will outline four categories of themes found by the research: (1) Physical Education Curriculum and Values, (2) Responsibility (3) Character Education and Moral Concerns and (4) Social Issues and Awareness.  The concluding section discusses the implications of these findings for the future of physical education.
Methodology
Scope of the Review

The research process began with an examination of current books by Clements and Kinzler (2003), Hellison (1995), Lumpkin et al. (1999), Selleck (2003), Siedentop (1994) and Zimmerman and Reavill (1998) to determine if there were preliminary trends that appeared in recent publications. Three electronic databases were searched from the years 1970-2004: (a) the GALILEO database of the university library system of Georgia, (b) GIL (GALILEO Interconnected Libraries), which is a web-based search system that provides a universal online catalog of all of the book collections, databases and full text journal articles in the university system and (c) the electronic resource locator on EndNote© (version seven), a program that assists in compiling research documents and information.  The aforementioned databases were searched using the following terms: (a) PE *values*, (b) PE*character ed*, (c) PE *multicultural education*, (d) PE *diversity* (e) PE *management*, (f) PE *sportsmanship/sportspersonship, and (g) PE *discipline*.  
From an initial list of 200 documents, forty articles spanning the past fifteen years were utilized from research journals such as the International Sports Journal, JOPERD, Research Quarterly for Exercise and Sport, Journal of Teaching in Physical Education, Quest, The Physical Educator, Journal of In-Service Education, and the International Journal of Physical Education.  Conference papers, dissertations and web articles were not used for this study. Three other criteria were instituted for the purposes of the study.  First, the review only focuses on teacher and student characteristics.  Second, the review is limited to the activities of teachers and students in the United States.  Finally, this review aims to identify current trends related to the teaching of values in physical education and discusses its application to instruction in the 21st century.  
The Tetrad of Values
The model that was designed to classify the articles found for this review is termed a “Tetrad of Values”.  A tetrad is a word describing the cardinal number four and is defined officially by the Merriam Webster Dictionary (1997) as “the sum of three plus one”.  The four groups were designated into the categories of: (a) physical education curriculum and values; (b) responsibility, (c) character education and moral concerns and (d) social issues and awareness.
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Categories of the Tetrad of Values

The sections of the “Tetrad of Values” allow for discourse pertaining to the design of physical educational environments and examine the impact of teaching and learning strategies on society.  Each category derives from the previous one, beginning from constructions of what is taught pertaining to values in physical education and ultimately presenting ideas regarding future issues.  Physical education curriculum often is a reflection of values that have been incorporated over a period of time.  Curriculum can be representative of a society’s beliefs and norms regarding race, social class, gender or national origin.  The importance of curriculum processes can not be understated because it is the framework around which every aspect of learning is centered.  Responsibility is an ideal taught as a result of the curriculum.  This theme can be introduced in a lesson or unit or can be a part of what is commonly termed as the “hidden curriculum”. This section applies to both teachers and students and assesses the roles that they both have in the learning process. 
Character education and moral development is a broad category that is representative of accepted norms of behavior and the work done by theorists such as Kohlberg (1976) and Raths, Harmin and Simon (1966). While there is often a structure in place that is created by an entity in authority such as a teacher or school board, the intent of instruction in this subject matter is that the student understands that the values presented by these entities are representative of one perspective by which to look at things.  Finally, social issues and awareness take some of the principles of the topics that have been introduced and apply them to current problems affecting our society.  Themes of this category deal with gender issues, multicultural issues, sportspersonship and the future of existing physical education programs.  Empowering students and teachers to make a difference in society, making responsible choices and respecting the decisions of other people are also relevant topics for discussion in this area of the Tetrad. 
Findings

This section presents findings based on the categories of the tetrad.  Each category will contain a brief summary of relevant findings. A discussion of the implications of these findings will be presented at the end of the document.  
Physical Education and Curriculum
Goals and expectations between students and teachers were found to differ as well as expectations among instructors in a study conducted by Ennis, Ross and Chen (1992). The authors examined the role of value orientations in curriculum decision making from the perspective of high school physical education teachers and students.  The research compared educational value orientations of task learning and retention (disciplinary mastery/learning process) to knowledge mastery and strategy development (ecological integration/social reconstruction) between the two groups. Comments made by the students during the research did not reflect their instructor’s goals and expectations.  Students were found not to have knowledge of classroom rules and policies, rationale for activity or importance of classroom cooperation.
One study of note suggested that teachers’ environment impacted what was taught in the curriculum.  Building from previous studies on value orientations, Ennis and Chen (1995) found that teachers in urban and rural environments appeared to shape the curriculum to the opportunities and limitations of their school settings.  Data collected from 495 physical educators in these environments indicated that teachers in rural school districts placed more priority on task learning and retention than did teachers in urban schools who focused on concepts of social responsibility and self-actualization. 
Changes in values in from the beginning to the end of teacher training were the focus of research conducted by Solmon and Ashy (1995). The authors utilized the Value Orientation Inventory (Ennis, 1992) to investigate the value orientations of sixteen preservice teachers in order to determine what role beliefs and values have on teachers’ decisions in the classroom. Reasons for the changes in values for the instructors included lack of knowledge of subject matter, improper classroom management techniques and a lack of a conceptual framework for teacher education programs.  This would be one of the last studies of this sort before Chen, Ennis and Loftus (1997) would revise the Value Orientation Inventory (VOI), creating VOI-2.  VOI-2 added more decision statements to the inventory and introduced a social responsibility orientation in place of the original social reconstruction value orientation. 
Ennis et al. (1997) conducted an ethnographic study of twenty-one instructors to examine student engagement in urban high school physical education. The findings noted that students found physical education tasks to be boring, embarrassing and irrelevant.  Students in general reported a sense of alienation and trepidation and disdain for participating in physical activity. Teachers who connected personally with students and attempted to implement new ideas in the curriculum demonstrated a better relationship with their students.
Responsibility

Relative Studies and Findings
Sparks (1993) in his study of self-responsibility in relation to at-risk students utilized definitions provided by Hellison (1978) to explain that at-risk children are primarily “turned off” to traditional school settings.  Common disruptive behaviors of these students included arrogance, aggressiveness, distrust of authority, expectation of failure and contempt for the school and teachers.  Sparks suggests that the use of the “Pygmalion theory”, setting realistic and achievable goals and developing positive stereotypes of students can increase the responsible behavior of students. The author also notes that there must be a commitment to time, coordinated effort and a willingness to build a trusting, supportive relationship between the instructor and the student(s). 
 These techniques were put into use in a study done by Compagnone (1995) when he applied the Personal and Social Responsibility Model (PSRM) of Hellison (1985) to rural elementary youth. Data gathered from the videotape recordings of four fifth-grade boys over six weeks of student activity showed that the behavior of the boys represented measurable changes in self-responsibility as the model continued to be presented to the students.  Post interviews of the boys found that they began to relate their behaviors to examples in the PSRM model. Students were able to take what they learned in theory, and demonstrate through practice ethical issues, respect for themselves and others, citizenship, and an understanding of global and environmental issues.
Hellison’s (1995) Teaching Personal and Social Responsibility model and its relationship to the sport education model (Siedentop, 1994) was a focus of research done by Hastie and Buchanan (2000). A study of sixth grade boys (N=45) who had previous problems adopting the fair play requirements of Sport Education, participated in a 26 lesson season of Xball, a game designed by the participants.  In general, a relationship was formed between some of the features of TPSR and Sport Education, but the need to challenge students created a third hybrid model that was termed Empowering Sport.  
One final study by Parker and Hellison (2001) involved combining the teaching of responsibility and NASPE content standards. Responsibility was termed as a method by which students learn how to become accountable for their own well-being and at the same time contribute to the well-being of others. The authors state that teaching responsibility however, is not a substitute for teaching physical activity content and that physical educators must be willing to consciously place these ideas into practice.  Teaching in this manner can also be facilitated by utilizing NASPE standard five which states that a physically educated person demonstrates personal and social behaviors in physical activity settings.  Parker et al. (1999) notes some examples of this by using examples of strategies such as allowing students to use hall passes, creating personal contacts, and practicing outside the gym environment.
Character Education and Moral Concerns
Relevant Studies and Findings

Character education curriculum and its application to selected school systems around the United States was a focus of an article written by Mulkey (1997).  Character development from the colonial period to the present provided a historical observation of the instruction of character education in the U.S. The article outlines some of the opinions of John Dewey (1859-1952) in terms of his views on character education as well as Kohlberg’s (1976) theory of moral reasoning and the values clarification theory of Raths, Harmin and Simon (1964).  Results from the programs that were studied by the author clearly supported the goals and objectives of teaching character education.
Character development and its role in physical education was a topic of inquiry by Solomon (1997).  The article reviewed current research that supported the theory that the affective domain in physical education was a link to many facets of development, including moral development.  Character development in (a) the elementary school, (b) elementary school physical education, (c) sport settings, (d) among at-risk populations, and (e) instructional strategies, were seen as relevant themes to remain in school environments. 

Whether such character development could be measured was a question posed by Stoll and Beller (1998).  Their thesis was formulated to find out if character could be measured on the basis of the belief that (1) universal moral values existed, (2) moral reasoning processes could be learned and (3) that moral reasoning processes could be measured.  Moral development research was defined, in addition to providing steps on how to develop a research question and create an evaluative tool to help measure it.  The authors concluded that moral reasoning is not a method for instant behavioral change, but could serve as a means to promote individual reflection on personal values, principles and beliefs.  An example of how these beliefs about character development could impact a school system was provided by Fisher (1998) in a study pertaining to development and implementation of a character education program in New Jersey.  The author outlined the steps in a process of curriculum development that included (a) meeting to discuss character education, (b) construction of a mission statement, (c) implementing the program and (d) final evaluation of the program. 

 Ebbeck and Gibbons (2003) presented a research study to determine if four indicators of moral functioning in physical education was a predictor of students’ perception of conduct. Moral functioning indicators used for the study were moral judgment, moral reason, moral intention and prosocial behavior. The study of 204 physical education students in fourth, fifth and sixth grade produced data that indicated that there was a link between moral functioning and self-concept constructs for females (N=117) in the study. All indicators of moral functioning for males (N=87) were found to be highly related to one another.
Social Issues and Awareness

Culturally responsive education

In her articles discussing race and ethnicity in physical education and sport, Chepyator-Thomson (1995, 1999) presented the idea that movement is a cultural entity providing rationale for physical activity as a representation of diverse cultural movements that have been presented in our society.  The author notes that institutions of teaching and learning have historically been centers of change and therefore should be more responsive in introducing multicultural concepts. Failure to introduce these multicultural concepts in school curriculum results from a strict adherence to predominant western-world philosophy by policy makers in education that does not account for the experiences of current ethnic and cultural groups in our society. 
The multicultural instrument developed by Sparks (1993) was instituted in a research study by Sparks, Butt and Pahnos (1996) which studied knowledge, attitudes and experiences in physical education. The instrument involved 520 certified physical education teachers and included four sections: (a) knowledge, (b) attitudes, (c) experiences and (d) demographical information.  Findings indicated that the respondents in general had high knowledge levels and positive attitudes toward physical education.  It was found that 67.5% of the respondents did not understand that race was determined by inherited physical characteristics and that area of residence affected the frequency of multicultural involvement.  A parallel to these findings were found in the work of Chepyator-Thomson, You and Russell (2000) in their research on inservice teachers’ backgrounds and understanding of multicultural concepts in physical education.
Gender Education

Cheypator-Thomson and Hutchinson (1995) suggested in an article about gender-fair teaching in education that Title IX provided more equitable opportunities for boys and girls in athletics, while not having the same impact in sport and physical education processes.  The authors insist that the importance of gender fairness in physical education is necessary because lack of focus on this topic limits physical and mental development as well as hinders self-esteem, self-confidence and goal setting. Inequities in areas of physical education and society and strategies for creating more gender-equitable programs were introduced.  
Title IX would also serve as a topic for Napper-Owen & Kovar (1999) in a survey of a group of randomly selected 9th grade physical educators (N=180) regarding their programs. Of the educators surveyed, only 71% of them were found to be conducting programs in compliance with Title IX. Eighty-eight percent of the female teachers interviewed and thirty percent of the males interviewed were found to teach outside their socially constructed areas.  The authors’ conclusion was that curricula continued to perpetuate the current socially constructed view of gender and physical activity even as the 21st century arrived.  
Female perceptions of their active lifestyles were a focus of Miller (1999) and Belcher et al. (2003).  Miller’s work outlines the methodology, results and a conclusion pertaining to teenage girls’ thoughts of femininity in relation to themselves and others in their lives.  The interview also questioned the participants about popular images in the media and traditional feminine characteristics.  Belcher and his colleagues researched the influence of gender-related beliefs and conceptions of ability during practice of the hockey wrist shot.  The participants were undergraduate women (N=68) who were split into four treatment groups, interviewed and videotaped.  Findings uncovered that belief about conceptions of ability failed to produce a significant difference, while gender appropriateness impacted the participant’s performance and perceptions of competence by instructors of the treatment groups.
Other areas of interest
The review also found other articles of interest that involved value-related themes in physical education, but were not included for this report. Topics that were noted involved the subjects of integrated curriculum (Placek, 1992), changes in secondary curriculum (Locke, 1992), sportsmanship (Rudd & Stoll, 1998), challenge activities in physical education, (Halliday, 1999), internationalizing the physical education curriculum (McGehee & Reekie, 1999) and children’s motivation in elementary physical education (Xiang et al., 2003). 
Limitations of the review
The scope of this review limited additional topics that could be addressed. Topics omitted included adapted physical activity, interdisciplinary curriculum, health processes in physical activity and the impact of physical activity on special populations. There is definite room for the substantial information that these topics have in the Tetrad.    
Conclusion and Implications
The task of review was approached to make information relevant to policy makers and teachers who wanted additional information about the topic of values in physical education.  Again, the review focused on (a) relevant topics that were found using search instruments provided by the University Library System of Georgia; (b) there was a consideration of each documents’ application to physical education environments; (c) when possible, there was an attempt to link the results of articles and research studies to reveal common themes. 
A summary of these findings presented information about trends in physical education that were meaningful. Value orientations continue to be applied to teachers and learning in physical education environments in order to assess the quality of programs.  Models that stress responsibility regarding teachers and students in activity programs can decrease inappropriate behavior if time constraints and proper planning are used. Character education and moral development are being implemented in many educational programs in order to find new ways to relate to students. 
Culturally responsive environments are needed to assist teachers in meeting the needs of students in this country in which roughly 46% of the population is expected to be non-white by the year 2020 (Pallas et al., 1989). Providing excellence and equity in education is difficult to achieve when teachers and students have different styles of communication, patterns of participation and views of the world (Butt and Pahnos, 1995). There must remain a concerted effort to continue innovative research and explore the undiscovered areas that the field of physical education holds. 
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